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- ‘might the teacher do before and/or after class (pre-/post ctive indices) that
- might indicate competence in the area? All contributions 3(

-and accepted. Each of the sixteen competencies was brain tormed by at least
" three d:.fferent groups of people. i

o

for the contr:.but:.ons of this group im the development process

.Dr. William Yost, and Mr. Joe Colvin for their continuing effprts in

- product to be open ended, behaviorally stated, cross referenced

. N ‘ ' ]fnt:;o&uction ,

In order to assure that Phase III of the University of Houston professional
teacher preparation program was competency based, it was necessary to begin
to identify possible indicators of competence for the sixteen designated

- program competencies. A series of meetings were held involving public school

secondary student teaching supervisors, college supervisors of student
teaching, university staff from curriculum and instruction and the arts and

" sciences, secondary supervisors, representatwes of the Texas Education

Agency, and student teachers. - » ’ .

L}

Part:.c:.pa.nts worked in small groups, each taking a given competency
from the sixteen previously identified secondary competencies, and

~ brainstormed possible observable behaviors which might indicate competence

in that pa.rt:.cular area, They generated as many as possible answers to the
following questions regarding that particular competency: (1) What kinds of
things might students do in class (active indices) which might indicate teacher

-.competence in the area? (2) What kinds of things m:.ght the teacher do during

class (active indices) that would indicate competence in the area? (3) What . -~

ere writtei down

[l

Followmg the bramstorming session, groups worked;to refine the

. behavior indicators by classifying them as active or pre-/pos active,

checking to be sure that both performance and c”onsequence i dicators were
present, and beginning to write them in behavioral terms. Flollowing the
first all-day session, indicators were typed, and during a sedond all-day ’

session additional indicators were identified. We are particdlarly grateful

- ,Spec:al recogmtxon goes to Dr, Milton Muse, Dr. Marvm\Sterrett, i
developing this‘go.cumeni:.- ‘

. A small gréup'consisting of public school supervising teac hers, college
supervisors of student teaching, and college staff worked with the indicators

_in supervising student teachers during the 1975 spring semeste}y., On receipt

of feedback from those involved, individuals and groups revised the indicators-

and this author edited the resulting document, T
: . . 5
Competencies with their indicators appear on the following pages so that’

you can see the type of document we are currently' using. Pleade note that it

is a working draft. As maxcated previously, we have accepted 4ll contributions

to use as a base for preparing behavioral statements. We expe t the final

to previously

completed modules, and referenced to addxuonal materlals for uke by students

and supervisors. :

Zenobia \\V erner




Competency - 1-~Identifies }harner 's emotiohal, soc1a1 physicalL;ahd

intellectual needs.

Draws upon knowledge of, human growth and development, learning theories,
soc1a1/cu1tura1 foundatlons, assessment techniques, curriculum goals, and
content in order to gather information about the 1earner and to identify -

instructlonal needs.*

BEHAVIORS OF STUDENT TEACHER

Before or After Class

Durlng Class

SETAVIONS OF STUDENTS

1. Consults standardized

tests (achievement, apti-

- tude, mental abilities),
interest surveys, and
- cumulative recdrds.

l. Applies information.
from standardized tests,
interest surveys, and:
cumulative records when
needed.

During Class

l. blscuss strengths

weaknesses, interests

with teacher.

I, Consults with coun-
selors, diagnosticfans,
speech therapist, nurse,

when situation calls for -

it (following approved -
" school procedures).

2. Refers students to
counselors, diagnosti-.
cians, etc., when situ-
ation calls fox it.

2., Schedule conferences.
with counselors, diagnos~
ticians, etc., when

referred by teacher.

3. Designs sociometric
techniques (sociograms
inventories, checklists,
uestionnaires),

3. Uses sociometric

“techniques to identify

and react to hupan
relationships.

3. Furnish information
about and discuss general
wants, needs, and expec~
tations.

. Analyzes students'
. gOals, needs, and
expectations.

4, Arranges time for
individual conferences
to discuss individual
goals, needs, and
expectations and records
data for future refer~
ence., -

—

Cooperate with-
teacher and classmates
in meeting identified
needs, goals, and expec-

3

2. Analyzes socio-
eanomlc and cultural
community which school
serves.

5. Applies and effec~-

- tively uses data from

the community which the
school serves. ‘

5. Cite community re=-
sources applicable to
clagsroom activity.

6. Determines basic
8kills needed-for
achievement.

6. Measures students'
mastery of basic skills
for achievement in con-

6. Complete activities

prescribed for development

of basic skills.

-

tent ‘area. :
7. Responds appropr1~ 1. EXxpress their indivi-
ately to students' non~ dual needs with regard to
verbal cues regarding visual and hearing problems.
visual . and hearing needs. . .

. 1. Considers students'
visual and hearing
- problems.

8. Involves students 1n 8. Assist in planning,
adjustment of physical preparing, and implementing
environment. var.ous changes in the
- - physical environment (desk
height, bulletin boards,
" lighting, interest centers,
etc. )-.

8. Provides classroom,
physical environment
conducivé to the learnlng
gsituation (bulletin
boards, display, interest:-
centers, lighting, desk
height, etc.) i
9. Consults family when '
additional information

is needed (following . :
approved school proeedures).

*NOTE: These -are the-kinds of things that might denote competence in the
area. The list is not comprehensive. Actions not consistent with these kinds
of activities would be considered indication of lack of oompetence in the area.

Q obla, Verner, C&I. University of Houston, Houston, 'I‘exas 77004

ERIC .- o




2-~Identifies and/or specifies instructional goals and objectives

Competency 2- ifi / pecifi i %
which a ased on learner's needs. Views the setting of instructional

goals and objectives as a key element in instruction; reconciles curricular
and educational goals with present level of learner's needs; analyzes instruc-
tional goals to identify knowledge, skills, and attitudes needed to achieve
these goals; states objectlves so that 1ntent is clearly communlcated to

Vlearner.

‘BEHAVIORS OF’ STUDENT TEACHER

Before or After Class

During Class

BEHAVIORS OF STUDENTS
buring Class

1. Spec1f1es affectlve,
cognitive, and psycho~
motor goals .and objec-
tives,

1. Provides opportunity
"for students to achieve

affective, cognitive, and
psychomotor goals and
objectives.

1. Work toward
affective, cognitive,
and psychomotor goals
and ob3ect1ves.°

2. Incorporates
student~identified
goals and objectives
into the goal settlng
process. :

2. Communicates gener-

~al goals and objectives

to students and indicates
areas in which they may
negotiate specifics.

2, Participate in
identifying goals
and objectives.

3.~Ad3usts'curricﬁ1ar
goals to the realities
of students' needs.

3. Identifies students'
needs in relation’ to
curricular goals using .
various needs assessment
procedures. .. .

3. Participate in-
needs assessment -
procedures.

4. Incorporates
results of diagnostic
procedures in goal
setting.

4. Administers diagnostic

tests prior to setting
goals and objectives.

4. Participate in
diagnostic procedures.

”

5. Analyzes major
gectlves to 1dent1fy
/oxr construct ingtruc-

5. Points out relation-
ship of instructional
objectives to long range
goals and objectives.

.5, Discuss relationship

of instructional objec~
tives to long range
goals and objectives.

tionaltobjegyives.

6. Sequences objec-
tives and sub-objec-
tives to provide -
continuity of student
development.

- 6., Pursues goals and

objectives sequentlally.

i
-t

6. Achieve objectlves
sequentlally.

o

9 -

7. Selects appropriate
objectives in terms of
student, school, und
community.

7. Communicates objéc-

tives to students.,

7. Communicate, when
asked, objectives
toward which they are
working. .

8. ‘Writes instructional
objectives in behavioral
terms.

*NOTE:
area.

The list is not comprehensive.

«-’

These are the kinds of things that might denote competence in the
Actions not consistent with these

kinds of activities would be considered indication of lack of competence in

the area.

O Verner, University of Ilouston, c&l, IIoust:on, Texas 77004

ERIC | | o
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Competency 3--Designs instruction appropriate to goals and objectives.
Develops a variety o strategies for promoting achievement of instructional
goals and objectives which reflect the learner's needs and offer the
learner alternative ways of achieving those goals and objectives.*

BEHAVIORS OF STUDENT TEACHER | BEHAVIORS OF STUDENTS
,Before or After Class _+ During Clasgs During Class

l. Writes lessonmﬁlans.in
advance which comhunicate - to
" the cooperating teacher and
- the college supervisor the : -
following: goals, objectives, '
learning experiences, suppor-
ting media and materials,:
system for evaluation of
student progress toward
goals:and objectives. (Check
with college supervisor re- ‘
garding schedule and instruc- '
tions for submission.) Objec~
tives must include content
and process. .Include an alter~
nate plan., ‘ v

(See Competency 4)

2. Plansflearniﬁé‘ékperiences o - .
which include variety of methods ‘

including: guided discovery or

inquiry, role playing, simula-

tion, games, lecture, concept

development, demonstration,

socio~drama, discussion, skill

development or reinforced prac-

tice.

3. Plans learning experiences
which include ‘a variety of
media.

4y Plans to use a variety of
instructional ‘organizational
modes ‘(independent, small group,
one~-to~one peer, total class,
and groups larger than class).’

5. Plans a variety of learning

alternatives from which stu=-

dents may choose in meeting o
a specific objective.

6. Adjusts demands of the
~curriculum to student needs.

7. Plans learning experiences
on the basis of diagnosis.

8. Organizes classroom as a
learning center.

3. Plans opportunity for

students to make some deci~
sions about what, when, and
how they will learn. '

10. Sequences activities logi- . %
cally and psychologically (i.e., ' ‘ ) .
uses facts as referents for : ‘ : -
concepts and generalizations).

Q ‘ . v v -




Competency 3--Continued

BEAAVIORS OF STUDENT TEACHER e BEMAVIORS OF STUDENTGg
Before or After Class During Class -During Class '

11. Plans for students to
work through the learning
sequence at their own rate.

I
i
]

12, Justifies planned
learning experiences by
relating to objectives and
student need.

13. Plans alternative sgettings

in and out of the classroom.

14. Writes both long range
plans and daily lesson plans.

15. Identifies at least ,
two possible strategies for
each _lesson.

16. Provxdes flelelllty in .
lesson plans,

17. Evaluates consistency of

the lesson with the plan-
(Competency 4), and revises
future plans, ag necessary.

18. pPlans for feedback.
(Allows for disagreement,
encourages questioning.)

*NOTE: These are the kinds of things that mlght denote competence in the
area. The list is not comprehensive. Actions nét consistent with ‘these
kinds of activities would be consmdered indication of lact of competence

in' the area.

.\)

-3




Competency 4--Implements instruction that is consistent with plan.

Y to use a variety o

Demonstrates the abili 4 1 h

strategies which have the

potential to promote learner achievement of specified instructional goals

and objectives,*

©

BEHAVIORS OF STUDENT TEACHER

Before or After Class

During Class

BEHAYIORS OF STUDENTS
During Class

(See CompEtency'3)

]

1. Instruction follows
the previously written
and approved plan.

1. Reaction/behavior

is consistent with that
anticipated in lesson
plan.

éNVUses a vérlety of
methods 1nc1ud1ng~~(see
Comp. 3:2) - '

2, Involved in a variety
of activities (COmp._
3: 2)

'3, Provide for studéqt
. use of a variety of
‘media,

3, Use a variety of
media during learning
experiences..

‘4, Uses a variety of

instructional modes.
(Sge Comp. 3:4)

4. Organize themselves
in various modes. (See
Comp. 3:4)

5. Communiicates to
students pbssible alter-.

" natives for reaching

objectives.

5. Select learning.
alternatives,

6. Meets individual
students' curriculum’
needs.

6. Identify and work
on material approprmate
for them,

7. Reviews individual
progress of students
toward objectives.

7. Communicate progress

"toward specific objec—

tives when asked. .

8. Provides opportunity

for students to work in
learning centers.

8. Work in learning

~ centers.

*

9, Furnishes opportunity
for students to. gake some
decisions about what,
when, and how they w1ll

learn, .

9. COmmgnlcate what,
when, and how they

would 1like to learn.
V4 .

4

10. Presents material in

a sequence that is logi~-

cally and psychologically
sound.

10. Follow sequence of
- lesson without asking

questions indicating
confusion regarding
sequence.

11. Providééroppo££unity

for students to work a

through the learning
sequence at their own
rate.,

' 11. Work toward

objectives at their

- own rate.

9

12, Helps students relate

-objectives to their own
needs.

12, state objectives for
learning experiences in
which they are involved

"and relate to their

own needs, -




Competency 4=--Continued

BEHAVIORS OF STUDENT TEACHER  »

Before or After Class During Class

<

BEHAVIORS OF STUDENTS
During Class

' 13. Work both in and out
of the classropm.

13, Proyvides for learn-
ing experiences both in
and out of the classroom.

(See Competency 3)

1l4. Communicates to stu~ 14, State long range |
dents how specific learn- goals toward which '

< ing activities relate to learning activities lead.
long range goals. . K |

15, Modifies planned
strategies in response
to students' verbal and
non~-verbal cues,

15. Indicate through
vérbal and non-verbal
cues their understanding
of lesson,

16, Modifies short
term objectives in
responge to student
verbal and non-verbal

16, Give teacher feed-~
back regarding-accom- -
plishment of goals and’
objectives,

cues, while adhering.
to gpecified long °
range qgoals, - :

17.

18. Solicits feedback
from students. (En-
.courages-guestioning;
’ ' allows for disagree~-
ment.) \

'18. Offer feedback on
learning experiences;
indicate preferences.

1

*NOTE: These are the kinds cf things that might denote competence in the
area. The list is not comprehensive.. Actions not consistent with these kinds -
of activities would be considered indication of lack of competence in the area.

-




‘ _ .
Competency 5---Designs and implements evaluation procedures which focus on

earner achievement and instructiona

effectiveness. E

Evaluates 1earner

performance with reference to a variety of goaIs and objectives; reports
learner achifvement through grades, consultations, checklists, and/or other
appfopriate means; evaluates instructional effectlveness by comparing
learner's achleVement W1th objectives.* .

bl <

BEHAVIORS OF STU EENT EACHER

Before‘or Aﬁter Class

Durlng Class

. BEHAVIORS OF*STUDEETS

l. Discusses assessment
alternatlves.

i

DurlngAC1ass

:,1;

2. Justifies selectlon ,
of assessment procedures
~in terms of measurement
of progress toward speci-
fic objectives..

2.

ment procedurés and
rationale to students

(measuring progress :

Communicates assess-

2. Verbal and non-
verbal responses 1nd1cate
understanding and
acceptance of assessment
procedures.

3. Designs a system
for measuring progress
toward specific. objec-
tives (e.g., table of
mpecmflcatxons). .

toward objectives). .

4. Constructs/selects
a variety of appropri-
ate test it%PS'

>

3

4. Provides supportlve
environment fqr test
taking.

4. Appear comfortable
in test situation. (e.g.
ask for needed clarifi-
cation of directions;
proceed to task).

5. Constructs/selects \
appropriate’ checklists,
rating scales, etc.

'A5. Uses check 1msts,h

ratlng scales, etc.

»

6. Integrates student: e
self-assessment into
agsegsment procedqres.

. 6.

Instructs students
in procedures for -
self agssessment.

6. Assess their own
progress toward specific
objectives., v

7. Utilizes both
formal and informal

7 Collects both
formal and informal

area.

The list is not comprehensive.

assessment procedures.  assessment data. ,
8. Utilizes peer’ ; 8. Ingtructs students ... 8, Assess peers.as . . .. .
assessment techniques, ‘in peer assessment directed. _ .
et techniques. -
9. Analyzes and inter-~ ,
prets data on stu-
dents progress toward
. objectives., .
10. Reports learner 10. Reports learner
achievement by means . achievement by means ,
of grades, conferences, of grades, conferences,
check listsg, rating check lists, rating
scales, and/or other scales, and/or other
appropriate meang. = appropriate means.
11. Plans both for- 11. ‘Utilizes both for-
mative and summative mative and summative
agssessment., asgegsment procedures.
*NOTE: These are the klnds of thlngs that might denote competence in the

Actions not consistent with these kindsg

of activities would be considered indication of lack of competence in the area.
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>

students.

ndorporates materla S, exanp es, 1

ustrations, mot vators,

and reinforcers .from learner's cultyral ‘environment so that learner
is able to, identify with content, processes, and intended outcomes of

1nstructlon.

- -

v

BEHAVIORS OF STUDENT TEACHER

Before or After Class

During Class

BEHAVIORS OF STUDENTS
During Cldss

1. Identifies and
selects appropriate
materials reflecting
various cultures,
including those of
students in the class.

2

magazines,

1.Utilizes current
texts,

"books, etc. whlch

reflect various
cultures, including

“those of studentsnin

the class.

1.
-with materials reflecting

Involve themselves

their own and others
cultures.

*

2. Room itself reflects
a multicultural approach

to topic being' studied. °

v

R
‘displays in room which

4

calls attentmon to

reflect multic¢ultural
approach to topic being
studied.

2. Discuss particular
items (bulletin boards,

objects, etc.) in relation

to tdpic being studied.

3. Points out positive
characteristics (advan-
tages) of each culture.

-

- students'-

3. Utilizes positive .
characteristics of
culture for
instruction and rein~- .
forcement.

3. Rcspond pOSlthGly to
teacher.

4. Discusses cultural

characteristics which in-
fluence choice of teaching
- strategies, such as those -

involving competition,
helping one's peers or
learning style.

4. Uses strategies
appropriate to the
cultural characteristics
of the students, such

as those involving
competition, helping
one's peers ors«learning
style. -

4. Appropriately involve
themselves in prescribed
activities and relate to
each other positively in
individual and group
achieveftent activities.

5. Distinguishes between
cultural traits and
racial traits.

v

6. Plans the use of
values clarification
techniques in re=~ ’
sponding ‘to and working
with students.

6. Uses values clarifi-

cation techniques in
responding to and
working with students.

6.

Involve themselves in
values clarification
activitics and react
positively to clarifying

_responses of teacher.,

7. Ready to answer
guestions concerning

-own values and issues

which arise., May
discuss where he was at
a particular point,

any changes, and what
brought them about.

7. Ready to answer
questions concerning .
own values and issues
which arise. Dbiscusses
where he was at a
particular point, any
changes, and what

_brought them about.

7. Ready to answer

" yuestions concerning

own values and issues
which-atisc. Discuss
where they were at a
particular point, any
changes, and what
brought them about.

i

8. Recognizes and
accepts students who
are culturally different

(language,’ dress, values,

behavior)

8. Recogniées and
accepts students who

are culturally different
(language, dress, values,

e s e e E——

behavior)

-~
[N




.

Competency 7--Demonstrates a repefto;re of 1nstruct1onal models and

ropriate tors/eCLfmed objectives and to

articular

uses appropriate models of instruction-based upon the sub;ect, objectlves
and needs of learners; uses-teaching €techniques approprlate to those _ ..

instructional models. - T N

BEHAVIORS OF STUDENT ‘TEACHER
Before or After Class During Class

« -

~BENAVIOR OF STUDENTS
During Class

l. Discusses possible
use .of a number of
instructional models¥*

T 1. Strategies. are
consistent with chosen -
instructional model

1. Verbal and non-verbal
feedback indicate their
needs are being met.

as a means for helping and- appropriately . = ° ; .
individuals and groups ‘. meet ‘the needs and =
to meet stated objec~ -

-objectives of students, . e

’ S

tZﬂZGS. - A i
2, States student '

2, Commumicates. expec- 2,

shieve expected

outcomes to be expec~ ted outcomes to stu- ' o eS .
ted as a result of dents as appropriate. o -
using the selected ST * ‘ <
.Anstructional model:, _ : :
3. Identifies instruc- 3. Stratégies arc oo .
tional model being consistent with |, )
used in a specific ‘stated instructional
s;tuat;@n. model. X - o
4. When asked, gives 4. Uacs a variety of '
rationale for the “ teaching strategies. .
instructional model ‘consistent with the ot - '
selected for use in chosen instructional - S .
a speci¥ic situation, model to meet objece- o

. tives and needs of !

students. - N

*Instruct;onal models here refers to those ldﬁﬂtliLCd by Joyce and Weil

in thclr book, Mgdcls of Toach"n’

1) Goal Gf 1ncreasan Pup;l Kﬂowlcdge )
and Skills #

Concept Attainment=Joyce and val/urunif
Inductive=Taba

Inquiry Training=5uchman

Science Inyguiry-Plaget

Advance Organizer-Ausubel

Behavior Modification Family of Models
ii) Coal of Changing Pupil Behaviers
Skinner

Operant Conditioning-

wWhile there are other models which may
@11@W1nq arge ¢xamples: N o

-7 Boeial Interactxcn Famxly of Models

iii) Geal of 1ncrcas;nq 5@@1@1
interaction among pupils

Gocial Inquiry=Massialas and Co

Group Investigation=Thelen aﬁa bewey

Jurigprudential=oliver uand Shaver

Laboratory Method=National Training
' ~  Laboratory

Personal Sources Family of Models

iv) Geal of inereasing the
pergsonal growth ot pupils

Non=birecetive Teaching=Rogqers s
Classroom Mecting=Glasser
“ynceLLCbubo:dun

AwWareness aining=-Ochuta

ﬁ’li:




«

IE;teno 8~-Promotes effectlve patterns of commurlcatlon.‘ Recognizes the .
e of effective communication; communicates éf?ectlvely verbally, non-
verbally, and in writing; accepts and supports ideas of others; strives .
for more product1Ve communlcatlon, and encourages 1nteractlon among all
members of the ‘group.* ) . ) . o T

a7

BEHAVIORS OF STUDENT TEACHER — BEHAVIORS "OF STUDENTS

Before or After Class . During class - _ Dur1ng Class
1. Plans for various 1. Provides for: a '~ .1. Communicate effec-

" patterns, of communi- " o variety of communica~ . tively in more than one
‘cation within the class- " tion patterns durlng i pattern._ . , 1
room. _ ., class. S : , o |
2. InoorPOrates ., " 2. Uses and encourageS'_ - 2.%Use, various media to -
various media into . students to use a va=. - .communicate 1deas and
lessqn plans. - .7 . riety of media -to .commu- feellngs.;

. I nicate ideas and feellngs..

3 Plans act1VLt1es~ -, 3. Conducts act1V1t1es’ 3.«Part101pate in -~ |
~to improve communica— R de51gned to 1mprove ' activities to improve . |
.tion skills of reading,. readlng, wrltlng, listen~ readlng, writing, listen-

writing, llstenlng, and ing, and speaklng skllls. 1ng, and speaklng skllls.;y
‘.gpeaklng.‘ , ' g .
4. Plans 1nclude small '54 Conducts planned : [/‘ 4. Work”posltlvely in .
-group_act1v1t;es design~ . small group act1V1t1es  small groups toward R
. ed to help students . = deslgned to promote . - "~ ‘solution of problem Qr - .
- .build trust, develop Veffectlve communlcatlon. completion of task. =~ .
group: skills, and work N D- ‘L : e L ; o

. positively toward L L'd*ﬁ‘ _ S el o
- solution of problems. =~ - ,T~. S *“‘ o - R ‘

- 5. Discusses and ns By Involvesttudents in 5. Use effective .non- -

- .for such non-verbal _acthltleS ‘designed to .  verbal communication.’

aspects of communlcatlons increase ‘their non-verbal
as life sgpacey distance, communlcation skllls. .
'tpuch, body movement, eye '
;- contact, silence, and . . -
their . 1nterrelat1onsh1ps "3 ' _

6._Demonstrates consis~ 6. Demonstrates cons1s- 6 Demonstrate consis- .

_tency in verbaland "5tency in:verbal -and non-  tency in verbal and non-

- non-verbal communlcatlon. verbal communlcatlon. / verbal communication.' _
7. Predlcts”type of R A Facilitates planned - 7. Interact as predicted.

- interaction that will | act1vxt1es. v o S : :

- take place as a regult
of room arrangement or
. other planned act1V1- . o
ties.. L - : " o %

8.'Dlscusses appropri- + 8. Finds appropriate - . 8. Find approprlate

ate balance between pro- balance between profes- . balance between control

fessional control and sional control and un- and unbounded emotional .
‘unbounded emotional . bounded emotional ex~- expression. (When should

expression. (When should = pression. (When should = one laugh, shout, or be-

one laugh, shout, or be one laugh, shout, or be = stern and silent?)
stern and s1lent?) . stern and silent?) R K

Coe
e i R . I a8 - v




- talk. .

'Competency 8--Commun1cat1on—-Cont1nued

) i

BEHAVIORS OF STUDENT TEACHER
- . Before or After Class

During Class

—_ BEHAVIORS OF STUDENTS

During Class

9, Stated rationale fox
.encouraging students to
~'express themselves in
their own dialect.

9. Accepts and _encourages’
students to accept dia=- -
lects representing differ-
ent cultural 'groups.

9, Interact freely in

own dialect with students
who speak a different
dialect.-

b

i 210 Utilizes informal
¢ 'situations to communi-
. cate with students. !

(halls, cafeteria, etc )

10, Interacts informally
. with students when appro-

priate. _

‘v
\

- 10,

Interact informally
with teacher when

,appropriate.

11. Models appropriate~f

. communication skills .
“such as legible hand-.

-writing, standard

- grammar, - appropriate

" gestures, diction, and
, listening.'

11. Models approprlate
communication SklllS-'\

o -

11. Follow a model or
use own dialect as -
appropriate; respond
to oral and written

vcommunication of teacher

_in a positive manner.

»

~ 32. Uses clear.and_
- explicit language appro-
. priate to the situation.

12. Uses clear and

explicit language’ appro-. -

priate to the age and :
development of 'students.

12. Respond to. oral -and =
written communication

of teacher in a’ positive"
manner.,

13, Plans communication
appropriate to ‘various
1earning;styles,r;m

13.'Prov1des both oral
and written directions
and actiVities to pro-

~ vide for various learning

V .styles.

13. Proceedrto task on

_ receiving directions;

select activities _
appropriate to preferred
- learning style.

14, Plans’ actiVities
vto ‘involve all . students
in communication.

14. Moves,about,the~

- room to promote effec-

tive communication.

14._;nvolve themselves.
in communication acti- .
Vities. o

15. Plans for student

15. Listens to students. .
(As evidenced by state~
ments during class.)

15, Listen tb each other,
make statements indicating.
consideration of others
opinions.

‘16, Designs activities
to promote effective
communication.

 16. Offers positive

reinforcement for effec-

- tivé communication.

16. Demonstrate effective

communication.

'17. Plans for involve-
~~ment of ‘all students in .
,communications activities.

17. Solicits responses
from all students (with~
out putting them 'on ‘the
spot') .

17. In small group

. situations solicit re-

sponses from all members.

"~ 18. Designs student/

centered discussion
actiVities., .

18, Facilitates (not ’
dominates) student dis-

18. Make appropriate S

contributions at appro-*

@

*NOTE:
‘area.

The list is not comprehensive.

cuss J.on »

% .

priate times.

These are the kinds of things that might denote.competence in the
Actions not consistent with these kinds

.ofgactiVities would be COHSlderedrlndlcatlon,Of lack of competence in’ the area.

Q




. Competency 9--Uses resources appropriate to insg%uctional objectives.
Operates audio-visual equipment, makes instructional materials, identifies
sources of instructional materials and uses instructional materials appro-
priate to objectives; organizes resources in the. classroom and communlty
for instructional purposes.* » :

V JR F UD
Before™ oxr After Class

EA

R

BERAVIORS OF STUDENTS

During Class =

1. Examines and analyzes
school district source -
_list of instructlonal
materials.

During Class _
1. Incorporates a variety

of instructional media
into classroom instruc-
tion. (e.g., audio and
video tapes, films,
slides, transparencles,
etc.)

1. Exhibit appropriate
attending behaviors
durlng media presentation.

-2, Uses a varlety of .

- resources to (a) deter-
mine available commuhity
- resources, (b) investi-
~gate personally those
~that appear appropriate,
and (c) incorporates
appropriate resources
into lesson plans. (indi-
viduaISffgroups, agencies,
business, industry, etc.)

2. Uses apﬁ%opriate
community resources for

~classroom instruction.

2. Make comments and
ask quesgtions related.
to both resources and
objectives. _ Wy

’

3. Includes in lesson _
plans appropriate spe- - -
cific resources to assist
- students in meeting
specific objectives.

3. Communicates to stu~
dents specific objectives
for a learning experience

involving resources.

3. When asked, state
specific obJectlves for
a speclflc experlence.

- e ~

. 4, Uses school approved

"i'procedures for scheduling

equipment, resource per-
sons, field trips, ’

—

&

P 4

instructionel materials.

5. Previews‘instructional
media prPor to classroom
use. oL

5. Uses ingtructional™
media (e.g. slides, trans-
parenc;es, posters, audio
and video tapes) in class-
room lnstructlon.

5. Volunteer post viewing/
listening questions and -
comments' that indicate
interest and comprehen-
gsion. - _

6. Checks out on opera-
tion of equipment prior-
to classroom use.

6. Successfully operates
equipment, adjusts to
unavoidable mechanical
failures and distribution
delays, instructs students
in operation 'of equipment
as appropriate. s

6. Operate equipment
when appropriate.

" 7. Makes necessary
physical changes in

room to insure success~
ful use of ingtructional
media and equipment, such
as seating, blinds, place~
ment of equipment, etc.

" 7. Involves students in
making efficient, orderly
physical changes in the
room, such as seatlng,
blinds, etc.

7. Involve themselves
in making necessary '
physlcal changes in room.

o




Compe tency 9-Lcéntinued

RS OF STUDENT TEACHER \ BENAVIORE OF STUDERTS

Before or After Class During Class L . During Class

8. Prepares instructional. 8. Successfully inte- - 8. Volunteer pogt=
materials such as trans- grates teacher developed viewing/listening
parencies, handouts, materials into classroom questions and. comments
tapes, slides, posters presentations leading to = that indicate interest
to assist students in specific objectives. and comprehension.
meeting speclfic ob- - :

Jectives.

9. Prepares a variety "9, Administers feedback 9. Furnish feedback

of instruments (e.g. instruments in supportive, on resource materials
test, highly specific non-threatening environ- as requested.
questionnaires) to ment., ’

evaluate resource . ' *
materials with regard ' :
to instructional out-~

comes and student ob-

jectives.

10. Modlfies.resources
on basis of feedback.

11. Modifies use of : .
regources on basis of : '
feedback. _

*NOTE: These are the kinds of things that might denote competence in the
area. The list is not comprehensive. Actions not consistent with these kinds
of activities would be considered indication of lack of 'competence in the area.

¥

P




B L 4

Competency 10-- Modifies instructidn on the basis of learner's vekbal

and non-verbal feedback during instruction.

Demonstrates a contil

uous

awareness of learner's activity to make decisions regarding success of

instructional processes on the ba31s af information thus obtained

/ f‘
J-

!

BEHAVIORS OF STUDENT TEACHER

Before or After Class

N\

o

Duri&é Ciass"*k\

_ BEHAVIORS OF STUDENTS

During Claks

l. Designs system to
‘include indicators and
targets for securing
and recording verbal
and non-verbal feedback.

1. Requests both formal
and 1nformal verbal .
| feedback from stu 8

(orgl a{¢ written) in
accordance with planned
syskem. X

1. Contlnuously ‘furnish
both verbal-and non—verbal

fengack to teacher. .

2. Submits upon
request an example of
recording system used
for feedback.

j'fs

1

o

\

3. Writes plans which
include alternatives .
or plans which can be
adjusted on basis of
verbal and/or non-
verbal feedback.

R -
-3.] Selects alternatives

oxf adjusts lesson based .
oy students' verbal and/

.0 non*verbal feedback.

RS

[ '

3. Givé’verbalfand/or

non~verbal feedback re-

garding extent of such

" things as interest and

understanding.

4, Interprets to
supervising teachers
students' non-verbal
feedback.:

2 Regﬁonds appropri~-
Lely to students’ -

! E

4. Make statements in-
dicating they know their
non-verbal behavior has
communicated to teacher.

5. Analyzes verbal
feedback of students
for supervising
teachers.

V'-jerb 1 feedback.

B Rédponds appropri-

4tel

4
a
nan-Verbal feedback..

to students!

i
n
.

5. Give verbal feedback

"regarding such things

as clarity of ‘directions,.
ability to follow lesson,
comprehension of oral .
and written materials.

6. Incorporates
feedback 1nto future
plans.

-+

é. Uses such statements
as "As a result of your

suggestiong," "Since
you 1nd1ca3‘ec.."_

6.. Indicate through

.verbal or non-verbal
‘responses recognition

that their feedback has
been incorporated into -
lesson. -




Comgetenez 1l1--Uses organizational and management'skills to establish a | |
maximally effective Establishes and maintains a class- |

earning environment.

room climate which prcmotes individual achievement and personal growth; |

organlzes and encourages productive,
positive relatlonshlps w1th and amon

learners.*

group 1nteractlon,

and establishes

Before or After .Class-

' BEHAVIORS OF STUDENT TEACHER .

During Class

BEAAVIORS OF STUDENTS
During Class

1. Deslgns_a system
which involves students
in the establishment of
ground rules for class-
room behavzor.‘

l. Directs joint effort
of establishing ground
rules for classroom be-
havior;. uses problem
solving group to improve

classroom cllmete.

2
*

1. Participate in
and following ground

- behavior; participate
.-in group to solve

establishing, accepting,

xules for classroom

specific problems.

2. Designs a system'which

involves students in iden--i

tifying and managlng rou~

-tine tasks and in moni-~-

toring themselves for
task completion.

2, Directs students in
dentlfylng and managing
routine tasks and in moni~-

toring themselves for task:

completion.

routine tasks and moni-

2, Identify and manage

tor themselves for task
completion,

4

- 3. Varies plahs for

different groups.-

3. Aecepts each class as
unique and utilizes group
dynamics.- of each class.

- and openly as members

3.~ Interact freely

of a group.

4. Depending on out-
comes desired, groups
according to interest,
individual differences, -

‘or self selection.

4. Groups students accor-

" ding to interest, indivi-
dual and/or self selectiopn'’

at various times.

..
A

4. Work in groups -
assigned by the teacher
or form own groups for
tasks when teacher so
directs.

5. Plans activities to
insure successful group
interaction: such as to

" develop openness, trust,

positive group leader~-
ship roles, process ob-
servation, bralnstormlng,
concensus building.

5. Directs students in’
groups skills activities -
before assigning content

oriented group activity.

e

< »

' s8kills as:

5. Participate.in group
skills training; exhibit
knowledge of such group
(see Col. 1)

6. Discusses specific '
management situations or
students in terms of
recommended authorities
such as Glasser, Ernst,
Dreikurs.

6. Remaing calm, objective

and ratienal during class~

<“room crisis sltuatlons.

e
- N -
.

=

. o

6. Remain calm during
crisis 'gsituations.

7. Plans for, or writes
specific directions
paying particular atten-
tion to sequencing and
language.

7. Gives explicit direc~
tions; then solicits and
responds appropriately
to feedback.

-5y

.7. Address themselves

to task; request clari-
fication or additional
information as needed.

8. Plans for student
involvement in design

and preparation of
bulletin boards, learning
centers, and displays
related to objectives

8. Works with students

to provide colorful _
bulletin boards and dis-
plays related to subject

~matter and student interest.

8. Involve themselves

in planning and pre~ -
paring colorful bulletin
boards and displays
related to subject
matter and student
interest.

and student interest.
7 '

«t
a




Competency 1l1l=-Continued

BEHAVIORS OF STUDENT TEACHER

Before or After Class

During Class

BENAVIORS OF STUDENTS

During Class .

9, Sets up learning
centers related to
specific objectives..

9. Directs students to

learning centers for a ® . -

variety of 1ndependent .
and small group activi-
ties.

9. Work. independently

. .anl in small groups
- at learning centers in

a variety of activities.

10. Plans activities‘ :

to teach skills in
seeking positive
solutions to ‘problems

and in dealing posi-

tively with others.

10. Leads group in
seeking pogitive solu-
tions to. problems and in
dealing positively with

one another. _ :

10. Approach problems
and each other posi-
tlvely.v

¥

. ¢ . 1

*NOTE: These are the kinds of things that m;ght denote competence in the .
area. The list is not comprehensive. Actions not consistent with these kinds

of activities would be considered indication of lack of competence in the area.

L}
o

O
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* Competency 12--Identifies and réacts with sensitivity t3 the needs and feelings
of self and others. Demonstrates.a concern for the needs of learners;
reétognizes that as a member of a learning group, the teacher has needs which
must be met in a teaching-learning situation; and reacts to meet the needs of |
learners, self, co-workers, and parents,* ‘ © —

™~ ' . - .,
BEHAVIORS OF- STUDENT TEACHER . BEHAVIORS OF STUDENTS
Before or After Class During Class ' . - During Class
l. Identifies .ways that l. Reacts appropriately ls Express feelings to
students cope with to students' coping be- - ~ teacher and other
various situations and havior, : students. .
discusses how to meet . v S
. their needs. ™ ’ '
2. Determines when pro- 2. Refers students as 2. Follow through on
fessional help may be needed. o teacher's referral.
needed and identifies : - o : .
- appropriate resources.
3. Maintains appro-~ - 3. Responds appropriately 3. Regpond appropriately
priate teacher/student to student comments and to teacher comments and
relationship (friends behavior. _ behavior’, and to comments
to but not with.) and behavior of fellow
e . S~ . students. :
4. Describes and gives 4. Makes supportive state~ 4. Make suppoRtive
rationale for advance ments to students indica- . statements to teacher
planning for supportive ting acceptance. - 'and other students, -
gsocial/emotional climate. :
S S - I
5. Determines points in 5. Appropriately involves ' 5. Appropriately involve
lessen at which maximum  self with students and - themselves with teacher
involvement can occur. students with other stu~ and with other students.
i . ' dents. e
- 6. Provides for indivi- =~ 6. Provides positive rein- 6. Interact and express
dual and group recog- forcement and supportive heeds and feeling indi~
nition, ' envirchiment for individuals vidually and in groups.
: . and groups. : S ” ..
7. Identifies responses 7. Identifies own and stu- 7., Voluntarily make
of students and self as dent  responses as evalua~ the following types of
evaluative, interpretive, tive, interpretive, probing, responses: evaluative,
probing, supportive, and/ supporting, and/or under- = interpretive, prebing,
or understanding. standing, ‘ supporting, and/or
. » _ : ’ understanding.
8. Initiates discussion '8, Initiates discussich.of 8. Initiate discussion
of personal concerns, -own persondl concerns re- of their own personal
“strengths, and weaknesses, garding classroom activie- ‘concerns regarding
with university and pub-~ ties, : ' , classroom interaction.
lic school supervisors. -
9. Plans for developing 9. Encourages students to’ 9. State how they feel
thinking/feeling pro=- state how they feel about = about topic and/or
cesses, (humanizing topic and/or situations situations being dis-
instruction) being discussed. . " cussed.
10. Discusses rationale 10. Uses value clarifica- 10, Participate in
for and plans for use tion strategies regqularly values clarification

of values clarification during classroom activities. activities.
strategies with students. .




»

I
.

Competency l2--Continued.

BEHAVIORS OF STUDENT TEACHER

"Before or After Class

During Class

. i
BEHAVIORS OF STUDENTS

11. Maintains consistent

behavior in dealing with

co-workers and parents.

ll. Maintains consistent
behavior. ‘.

_During Clas’s
11. Make statements

‘indicating they know what

to expect in various

.situations.

12, Listens to students
co-workers, and paren
and_provides feedback to
.indicate their feelings
are of concern. :

]

12, Listens to Students
and provides feedback to

indicate thelr feelings

are of concern;

12, Make statements
indicating they believe
others are concerned
about their feelings.

13. Discusses such
aspects of communica=-
tion behavior as touch,
life space, distance,
body movement, eye .
contact, silence.

13. Verbal and hdn—\

. verbal behavior are

consistent and appro-
priate. '

-

§

‘13, Respond'poéitively

to both verbal and. non-
verbal communications of
teacher. s '

s
.

1l4. Designs system
for learning names

14. Calls students by
name.’ ' ,

"4, Verbal or non-verbal

response indicates name
is correctly pronounced.

of students.

15. Deals honestly with
students~~makes such
statements as "I don't
know." .

16. Uses adult~adult

communication.’

-t

*NOTE: These are the kinds of things that might denote competence in the

area.

The list is not comprehensive.

Actions not consistent with these kinds

of activities would be considered indication of lack of competence in the area.

-« BV




Competency 13--Exhibits opennéss and flexibility. Searches continually for
ways to improve instructional effectiveness; listens critically to ideas of
others, is open to suggestions, and bases decisions upon best available data.*

BEHAVIORS OF STUDENT. TEACHER , BEHAVIORS OF STUDENTS
. Before or After Clas$ During Class : During Class
-1, Openly discusses 1. Openly discusses 1. Openly provide
such subjects as deci- concerns and rationale feedback regarding .. -
sions, concerns, ' for decisions.. . feelings toward decisions.
problems, needs with , Ll -
college and public - ' ’
school supervisors. )
2. Analyzes teaching - 2. Seeks student feedback 2. Furnish information
strategies to discover regarding positive and regarding factors they
why learning did or did negative factors which - perceive influenced

not occur.

- influenced lﬂa;&éﬂﬁa&— their learning.
3. Discusses rationale: : o o : _ _
for decisions regarding
effectiveness of instruc-~
tion in terms of recog-
-nized authorities.

4. Completes learning : : ' .
activities (reading, ' ' :
films, tapes, etc.) v - \
prescribed by college : E . : o .
and public school i | _ .

supervising teachers. -

5. Seeks authoritative ‘ K .
~ resources for assistance; ' ~
in improving effectiveness
" of ‘instruction (such as
readings, professors, : : i
- master teachers)., L '

) Y
6. Asks peers or super-
visors to observe for ‘ : ¥
particular purposes ‘ = .
- and give feedback.

7. video*and/or audio 4 S ‘ -

tapes classroom inter- C :

action and views/listens ‘ ‘ e

for purpose of improving '

effectiveness. , ; _ .

8. Observes several ‘ . t. .

teachers teaching toward :
the same objectives. ' o,

§
«

*NOTE: These are the kinds of things that might denote competence in the
area. The list is not comprehengive. Actions not consistent with these kinds
OF activities 'would be considered indication of lack of competence in the area.

3
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Competency l4--Works effectively as a member of a professional team. Works
with others in order to achieve commonly shared goals; displays behaviors
consistent with the goals and ethics of the teaching profession,*

< v

BEHAVIORS OF STUDENT TEACHER " - — BEHAVIORS OF STUDENTS

Before or After Class During Class , During Class -
l. Attends and participa%esn o ‘ : ‘ .

in meetings required of
teachers by the public
school.

2, Attends and participates : : Y
in meetings required by a
“the university.

3. Involves.gelf in out-of-
class activities of the

school. '
4, Utilizes services of the
school. -

- 5. Incorporates community
resources in school acti-
vities. _ _ . ‘ .

6. Shares ideas and ., _ ) . . 3
resources. : ‘ : :

7. Plans with supervising
teacher for meeting both
short term and long range
goals.

8. Prepares and files
required materials with
college supervisor as
directed and scheduled. ~ . : : -

9. Prepares and files
materials/fornms, etc,
as directed and scheduled
by the public school.

10. Contributes positively
-as_a team member. a

11. Behaves in a manner
consistent with the goals
and ethics of the teaching

profession. :
12, Behaves in such a way . :
ag_to communicate acceptance , ,
:%QBthg; team members. = . _ ‘ : ‘ '
13. Supports other team :
members, . ‘ - .

*NOTE: These are the kinds of things that might denote competence in the
-area. The list is not comprehensive. Actions not consistent with these kinds
‘of activities would be cvonsidered indication of lack of competence in the area.

[ T




* Competency 1l5--Analyzes professional effectiveness and contipually strives to ~

- increase that effectiveness. Uses a variety of observational and analytic
procedures to study teaching effectiveness; examines the consequences of
teaching by focusing on learner objectives and instructioral outcomes.*

BEHAVIORS OF STUDENT TEACHER — BEHAVIORS OF STUDENTS

»

Before or After Class During Class _ - _During Class -

- 1. Usesa variety of , ,
- techniqueés to ‘determine ot
extent to which student e
objectives have been met. |, :

2, Selects, adapts, and/or.
designs and uses techniques ’
for recording observational
data in both cognitive and
affective areas (and psycho-~
motor when appropriate). ' .

3. Analyzes data to .determine’

. strong and weak points.

4. Designs a system to : .

capitalize on professional °, .
strengths and improve areas '

of weakness. )

5. Emphasizes consequence
objectives, ~

6. Reads and discusses o
- regearch in teaching i . . R .
effectiveness. . . i

7. Records observation of
- classroom interaction using
an appropriate procedure.

8. Requests specific -t .
observational feedback . '

from supervisors, students,

and peers. :

9. Designs and conducts
action research.

T

*NOTE: These are the kinds of things that might denote competence in the. -
area, The list is not comprehensive. Actions not consistent with these kinds
of activities would be considered indication of lack of competence in the area.




-

‘to students'

Competehcy lG--Demonstrates an adequate knowledge of the subject matter which
he/hhe 18 preparlgg;to teach.* .

Bﬁivzons OF STUDENT TEACHER

Before or After Class -

BEHAVIORS OF STUDENTS

During Class During Class |

l. Discusses inter- -
relationships of the
subject.

1. Points out inter-
relationships of the'
subject. s

’

2. Discusses applica-
bility of subject matter
life and .
times.

(the here and now).

2. Relates subject to the
students' life and times

L]

3..Plans alternative
opportunities for

students to apply

knowledge and skills
of subject.

( subject. L . 3

3. Provides opportunities 3. Usernowiedge and
for students to apply skills of subject.
knowledge and skllls of o :

4. Discusses scope
and sequence of subject

4.'Presents subject
matter in appropriate

area, sequence.
5. Selects content to 5. Presents (or adjusts)' _ ~
accpommodate students' content to accommodate v

interests, skills,
abilities, knowledge.
i

students' interests,
skills, abllltles,-
knowlegge.

7 I . .
6. Cites.specific'
gsources of content
material.

- specific resources and

6. Consult sources
specified and share.
with group.

6. Refers students to

sources.

7. Discusses and uses .
professional journals
related'to subject
area.

7. Utilizes sﬁrategies
and knowledge gained
from journals.

8. Locates school and
community resources
related to subject
area and incorporate
into plans.

. resources. .

% 8. Consult school and
community resources and .
share with group, * °

8. Directs students to
school and. community

9. Plans for creative
approach to subject
matter.

9. Approach subject
creatmvely.

9. Presents subject
matter creatively.

)

10. Descrmbes comm1t~
ment to approach for
teaching subject area.

10. Consistent in approach
to subject.

11. Discusses subject
area enthusiastically.

11l. Indicate interest
in subject areca through
verbal and/or non-verbal
behavior.-

11l. Presents subject area-
with enthusiasm. . ,

12. Discusses and, plans
for both cognitive and .
affective areas of subject.
(psychomotor when appro- -

priate) . .

12. Presents, thlnklng/

12, Expresé)bcéh

feeling oriented lessons. thoughts and feelings.

¢
i

*NOTE:
area.

‘These are the kinds of things that might denote competence in the
The list is not comprehensive.
actlvitles would be' con81dered indication of lack o£ competence in the area.

Actions not congistent with these kinds

P
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